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Gr ad e Bou n d ar ies 

 

Grade boundaries for this, and all other papers, can be found on the website on this 

link:  

ht tp: / / www.edexcel.com / iwant to/ Pages/ grade-boundaries.aspx 
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I nt roduct ion 

 

Students are required to produce two pieces of work, one to assess reading, the 

other writ ing. For the Reading assignm ent  they write on one or m ore texts taken 

from  Sect ion B of the Edexcel Anthology for I nternat ional GCSE and Cert ificate 

Qualificat ions in English Language and Literature.  

 

For Reading, students should dem onst rate their  abilit y to read and understand 

texts with insight  and engagem ent , and understand and m ake som e evaluat ion 

of how writers use linguist ic and st ructural devices to achieve their  effects. For 

Writ ing, they should produce a piece of personal and im aginat ive writ ing to 

explore, im agine, entertain, or writ ing to argue, persuade, advise.  

 

All students will be required to dem onst rate an abilit y to com m unicate clearly 

and appropriately, using and adapt ing form s for different  readers and purposes;  

organise ideas into sentences, paragraphs and whole texts using a variety of 

linguist ic and st ructural features;  use a range of sentence st ructures effect ively, 

with accurate punctuat ion and spelling.  

 

The total m arks available are 80, 40 for each assignm ent .  

 

 

Adm inist rat ion 

 

A m inority of cent res did not  include the top and bot tom  folder, if these were not  

already in the sam ple. Cent res are asked to provide these, and failure to supply 

them  does delay the m oderat ion process. 

 

Quite regular ly not  all the necessary paperwork was included. Cent res should 

supply the Speaking and Listening records, and the Candidate Authent icat ion 

Sheets.  

 

I t  is so m uch m ore helpful for the m oderat ion process if work is stapled or 

at tached by t reasury tags;  plast ic folders and paper clips are not  appropriate, 

and lengthen the m oderat ion process.  

 

The coversheet  with the m arks should be at  the front  of the folder. I t  takes the 

m oderator so m uch m ore t im e if s/ he has to go through each folder to find the 

m arks awarded. 

 

Cent res should ensure that  m arks are given for both parts of the Writ ing 

assignm ent  and clearly indicated on the work itself and on the coversheet . 

 

Please check the addit ion and t ransfer of m arks to the coversheet  as there have 

been several errors in this process, all of which affect  candidates adversely and 

take t im e and t rouble to correct .  

 

A sm all num ber of cent res include handwrit ten pieces in the folders, but  this 

should be discouraged. Such work is often hard to read and usually quite unt idily 

presented.  
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Tasks 

 

The wording of tasks is im portant :  it  can benefit  or disadvantage candidates 

significant ly. Som e work has no t it le at  all which is ext rem ely unhelpful to both 

candidate and m oderator. I t  is necessary that  there should be a defined task:  

som et im es the t it le for a Reading assignm ent  is just  the nam e of the poem  or 

prose piece, and for Writ ing, a t it le such as ‘Short  story’. Tasks need to be 

defined and directed if they are to benefit  the candidate.  

 

Length 

 

There is no set  num ber of words in this unit , so teachers can decide what  sort  of 

length they should suggest .  For the Writ ing assignm ent  this will to som e extent  

be determ ined by the nature of the piece;  for Reading, candidates should be 

discouraged from  writ ing very short  essays because they do not  allow sufficient  

developm ent  of ideas. However, som e students write very long essays which 

often becom e repet it ive:  it  is very hard to type six or seven sides and rem ain 

focused and incisive.  

 

Annotat ion 

 

This should be directed at  the m oderator, rather than the candidate. This is work 

which has been writ ten to include in the com pleted folder, so is now ready for 

assessm ent  by teachers and m oderator. Com m ents which praise the candidate, 

or offer advice for im provem ent  without  showing how and why m arks have been 

awarded are unhelpful at  this stage. Moderators do see com m ents such as ‘Well 

done! ’ or even ‘Good gir l’ which are obviously of no assistance to the m oderator 

who needs com m ents in the body of the work, and sum m at ive com m ents at  the 

end, pulling the evaluat ion together. Whilst  the assessm ent  cr iter ia are 

param ount , it  is im portant  that  cent res do m ore than write out  the descriptors 

as this does not  show how and where the standards were achieved. An honest  

appraisal of the st rengths and weaknesses of the work is the best  pract ice in 

explaining and just ify ing the m arks.   

 

Most  cent res dem onst rate evidence of the internal m oderat ion process, and in 

some cases this is very detailed and extensive. I t  can, however, becom e 

unintelligible to an outside reader, with no way of understanding the outcom e of 

what  am ounts to a discussion when the final m ark is not  clear. Som et im es 

m arks are changed within the cent re, but  without  explanat ion. Rem em ber that  

the m oderator needs to understand the reasons behind the m arks awarded in 

order to support  the m arks for the cent re, and this includes the reasons for any 

changes m ade in the cent re’s own standardisat ion.  

 

Assessm ent  cr iter ia 

 

I t  did seem  that  in som e folders, Reading assignm ents were m arked for writ ing 

as well as reading. Cent res should note that  there are different  sets of 

assessm ent  cr iter ia for Reading and Writ ing. A sm all num ber of cent res gave 

separate m arks for each part  of the Writ ing gr id, added up and averaged, but  

this is not  the best  m ethod for arr iving at  the r ight  m ark. The idea of the ‘best  

fit ’ is the m ost  useful way to approach this.  
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Reading  

 

Com parison. I t  is not  essent ial for students to com pare two or m ore texts to 

m eet  this assessm ent  cr iter ion:  as has been st ressed in previous reports, 

com parison can be ‘within or between’ texts. Som e of the least  effect ive tasks 

relied ent irely on com parison, with the wording ‘Com pare one text  with another 

text ’.  This m eant  that  the only basis of the assignm ent  was com parison, and this 

alm ost  inevitably led to disjointed essays in which the student  j um ped from  one 

topic to another, veering back and forth between the texts. Even where a topic 

for discussion had been provided, candidates at  the lower end of the range often 

found it  difficult  to handle switches between texts, especially if the texts covered 

two genres, and m ight  well have produced bet ter answers by focusing on a 

single text . I n som e cent res tasks covered three or m ore texts, and this was 

difficult  for  m ost  students to handle without  focusing alm ost  exclusively on 

content  at  the expense of cr it ical appraisal of techniques.  

 

Detail.  I t  is im portant  that  candidates refer closely to the details of their  text (s) ;  

som e cent res over- reward work which is general rather than specific, and 

explanatory rather than analyt ical. The m arking cr iter ia refer to a cr it ical, not  

just  personal approach, and it  is hard to dem onst rate cr it ical awareness whilst  

generalising or sum m arising. Here is where com parison would com e into it s own, 

with candidates referr ing to different  parts of a text  in their  cr it ical analysis, 

pulling ideas together and integrat ing them  into their  own interpretat ion.  

 

Genre. When candidates write about  m ore than one text , and one is a poem  and 

the other prose, they need to acknowledge the differences in genre and be 

aware of how this affects the way they are writ ten and the effects on the reader. 

Surprisingly often the difference in genre is sim ply not  m ent ioned which does 

suggest  the reading is for content  rather than techniques, a rest r icted approach. 

Candidates do not  always seem  aware of genre, referr ing to the Faulks ext ract  

as a ‘short  story’ for exam ple;  they should understand that  a short  story 

operates by quite different  convent ions than part  of a novel.  

 

Choice. I t  seem s a pity that  in som e cent res candidates are allowed no choice of 

task. I n the Reading assignm ent , this can have the effect  of lim it ing 

independence and originality as students tend to m ake the sam e points, 

supported by the sam e evidence, and frequent ly in the sam e order. Teachers 

understandably want  to guide their  students in order that  they do their  best , but  

too m uch guidance im pinges on students’ abilit y to form ulate their  own readings 

of the texts, test  out  their  ideas, and select  the m ost  appropriate support ing 

evidence.  

 

Anthology 

 

I t  would seem  that  som e cent res concent rate on a very sm all proport ion of the 

Anthology but  this is not  good pract ice and does not  help the candidates who 

need exposure to m ore texts rather than intensive work on two or three. This 

leads to work which is lim ited in its scope and tends to reflect  the teacher’s 

interpretat ions and analysis rather than the candidate’s.  The top bands require 

a freshness and sharpness of interpretat ion and analysis which will not  com e 

about  through second-hand judgem ents. A sm all num ber of cent res used the 

wrong sect ion of the Anthology.  
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Writ ing 

 

For the Writ ing assignm ent , lack of choice often m eans that  students are unable 

to select  the kind of writ ing that  best  suits their  abilit ies. Som et im es, cent res 

allow their  candidates only to write in certain narrow ways, such as by adding an 

ext ra chapter to a novel, or doing a past iche of the work of an exist ing author, 

but  not  every candidate has the skills for this kind of task, and m ay well be 

disadvantaged if this is the only opt ion.  Not  all students enjoy and do well at  

the sam e kind of writ ing and it  is unlikely that  all students in a cent re will prefer 

to write the sam e kind of piece, often with the sam e t it le.  

 

I t  was im pressive to see how well som e students handled different  voices in 

their  Writ ing assignm ent , often m anipulat ing different  t im e scales, or stor ies 

within stor ies. There were exam ples of robust ly argued persuasive pieces, 

though m ost  cent res seem  to encourage or prescribe im aginat ive writ ing. 

Evidence of craft ing is im portant  in this assignm ent  and can be seen in all k inds 

of wr it ing. Quite a num ber of students wrote without  giving any t it le at  all,  but  in 

order for a teacher or m oderator to assess the quality of com m unicat ion, there 

does need to be a specific purpose or br ief, even it  is sim ply the t it le of a short  

story. This is far preferable to ‘A Short  Story’ used in a num ber of cent res. A 

specific rather than generic t it le m eans that  it  has to have som e significance 

within the writ ing which prom pts the candidate to craft  and st ructure the work 

so that  the significance is clear.   

 

There were depressing num bers of short  stor ies with a twist , som et im es with the 

cliché of it s all being a dream  after all.  A substant ial m inority were violent  which 

teachers m ay feel should perhaps be discouraged.  

 

 

Conclusion 

 

On the whole, m oderators were once again im pressed by the quality of work for 

this unit . Teachers and students had worked hard, and m uch work was 

thought fully wr it ten, accurately assessed, im m aculately presented and 

thoroughly enjoyable to read.  

 

This is advice that  m oderators would give cent res in order for their  candidates to 

perform  to the best  of their  abilit ies;  

 Use the whole of the Anthology 

 Make students aware of the significance of genre and its different  

convent ions 

 Encourage students to write at  sufficient  length for Reading assignm ents 

so that  they can be thorough in their  analysis, but  no so long that  they 

are repeat ing the sam e ideas and exam ples 

 Give students choice for both Reading and Writ ing 

 Encourage your students to be or iginal in their  interpretat ion for reading, 

and also in their  approach to writ ing 
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